DOCUMENT RESUME 



ED 229 924 



EC 151 922 



AUTHOR 
TITLE 

INSTITUTION 

SPONS AGENCY 

PUB DATE 

GRANT 

NOTE 

PUB TYPE 



Bell, Catherine; Chalufour, Ingrid 

Screening and Identification: Special Needs Children 
in Family Day Care. 

Child and Youth Board of Washington County, Machias, 
ME ♦ ■* 
Office of Special Education and Rehabilitative 
Services (ED), Washington, DC. 

°[82] 

G008001926 

47p. ; Developed and distributed by the Washington 
County Children's Program Outreach Project. For 
related documents, see EC 151 921-927. 
Tests/Evaluation Instruments (160) — Guides - 
Non-Classroom Use (055) 

MF01/PC02 Plus Postage. 

*Day Care; "Developmental Stages; "Disabilities; 
Early Childhood Education; "Family Day Care; 
"Handicap Identification ; Rural Youth; "Screening 
Tests; Workshops 

ABSTRACT 

One of four packets designed to help day care workers 
provide services to handicapped children and their families, the 
booklet addresses issues in screening and identification. A 12- item 
agenda for a workshop on screening and identification covering such 
topics as the definitions of screening, rationale for screening, 
information gathered from a screening, frequently used screening 
methods, development of screening plans, and workshop evaluation is 
included. Suggestions for future workshop training briefly address 
planning, recordkeeping, and toy selection. Sample workshop 
activities and forms are provided, along with developmental 
checklists for language, fine motor, gross motor, cognitive, social, 
and self help skills. (CL) 
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Special Needs Children in Family Day Care 



I 

Introduction 



One of our Outreach projects this year has been the development of 
training materials for family day care programs which serve young children 
with special needs. 

These materials are based on a second year of Outreach training given 
to family; day care 'providers in rural Washington County, Maine. In the 
first year, a working relationship was established and some important 
general training needs were met. This year, our four workshops focused 
on special needs children. Nov, we are looking forward to and planning a 
third year! The on-going nature of this association has allowed us to be 
even more effective in "building" rapport, knowledge, and meaningful 
exdiange between our agencies and among providers. 

Working in a rural, isolated county with a group of approximately ten 
busy provj/lera of dif fearing needs and abilities, our only "hold" has been 
the quality of what we had to offer. Our philosophy is to bring providers 
together at our workshops - giving them a chance to consider and practice 
new ideas and methods, as well as share the problems and successes of their 
jobs,. WCCP Outreach advisors, assigned for the year to each provider, are 
present at these workshops. In-between, advisors make regular visits to the 
day care homes, working with providers in their own environments. In this 
way, they find a style appropriate to the individual 1 e family and home, 
while providing assistance, materials, and information. 

This two-fold approach is based on the belief that building confidence 
and group rapport is paramount. Shared meals at workshops, tecognition of 
accomplishments, time for involvement activities, and regular communication 
via memos through the mail are some of the means to this end. 

From the start, we have had the support of the county director for 
family day care. ITe jointly decided on the topic for the first Outreach 
workshop, and future training was an outgrowth of both this and common 
concerns expressed ty providers. Each of the following Workshops may be 
viewed as an entity in itself, and yet part of a progression based on 
evolving needs: 

1. Screening and Identification 

2. Stimulating Language 

3. Creating Awareness 

k. Communicating With Barents 

The four packets, making up Special Needs Children in Family Day Care , 
may be used as- a scries or singly and are appropriate for a variety of 
group situations, in addition to family day care. 



Catherine Bell, Product Development Coordinator 
Ingrid Chalufour, Outreach Training Coordinator 



H5CP Outreach Project 
Famiiy Day Care Training 

SCREENING AND IDENTIFICATION 

•a 

Agenda 

1. Conversation, oof fee, and apples (15 min.) 

2. Introductions (10 min.) 

3. Involvement Activity (30 win.) 

X. Aesign advisors to providers. (5 min.) 
5. Define "screening." (10 min.) 
* 6. Why screen day care children? (10 min.) 

7. What would you want to learn from a screening? (10 min.) 

*■ 

8. Discuss methods of screening. (30 min.) 

9. Pot Luck Lunch (1 hr.) 

10. Will parents support the idea of screening? (k5 min.) 

, Of 

11. Write screening plans. (1 hr.) 

12. Evaluate the day. (15 min.) 



TTCCP Outreach Project 
Rusily Day Care Training 



SCREENING AND IDENTIFICATION 
Agenda ? Explanation & Evaluation 



The numbers on this sheet correspond to those on the agenda. 



1. Throughout our series of workshops, we tried to build rapport and group 
feeling (also nutritional awareness) in any way possible. 

2. Everyone feels more comfortable when they know from the beginning who 
other group members are. Even if this is repetitive for some, it io 
the first step toward a "group" feeling. The room was set up with the 
chairs in a circle. 



0 

3. The "Name Game" goes a step further toward group involvement. It is a 
cfeance for everyone to participate and be accepted by the group in a 
positive way. If you take the time for an involvement activity, tro 
reafc of the day will go better. (See sample.) 



k. We had enough staff to assign each provider an advisor. At this point- , 
ire let the providers know who their advisors were so they could get 
acquainted during the day. In some cases, advisors were already familiar 
with children in these day care homes. ° « 

The advisor visits the home between workshops to help the provider with 
problems and provide meaningful follow-up. Issues that arose during * 
these visits were documented on a "Day Care Home Advisor Record Sheet." 
This was a useful tool, helping us to remain consistent over a year's 
training, and also deal with individual differences and nee&a. (See 
sample.) 



5. The handout, "Definition of Terms," explain? terms used during the 
workshop. The difference between screening and assessment is an 
important distinction to make. Our approach to the screening process 
was a simple one - that all children have strengths and weaknesses. 
Planning activities to help children with their weaknesses Is a 
necessary part of any services to preschoolers. (See sample.) 



6. Ve asked the day oar* providers to "brainstorm" reasons why they might 
want to screen their children.. Their list included: "It will help 
us see the progress children are making and to plan activities.", 
"It will improve communication with most parents." "We 1 re giving 
the child a chance!" "We'll better understand the different areas of 
each child's development." 



•2 



A f«w provider* expressed reluctance and, in one caeo, hostility. 
They hesitated to "label" children, felt unqualified, or had concerns 
about communicating with parents. There were also feelings that it 
would be an unnecessary process, might take tod much time in an 
already busy day, or that it was not part of their job. Before we 
could move on to the next agenda item, we had to confront these issues. 
Some became the subjects of later workshops, and we promised to clarify 
day care policies regarding screening with their director. 



7. Again, wr* brainetorme-i and listed what providers would like to learn 
frcm a developmental screening. They suggested ideas such as: what 
children should do at each age level, what their interests are, any 
problems with hearing and vision, and the -quality of "what they do. 
We re-emphasised that they would be seeking information about the 
child's capabilities in older to plan appropriate activities, and 
that screenings "need not "label" children. 



8. We gave a brief lecture on methods of screening, followed by dieeusaion • 
of the pros and cons of screening individually or in groups, by 
observation or by task completion. We also discussed parent interview, 
as well as vision, hearing, and medical screenings. A variety of f2.i^*.l 
(eg. the Comprehensive Identification Process) and informal (eg. genacol. 
developmental prof ilea) instruments were provided as examples. 



9. Lunch is a time to get to know people. We always eat lunch with our 
workshop participants because the informal discussion helps us become 
comfortable with each other. At this workshop, we shared a pot luck. 
The result was an exchange of recipes and praise of good food. 



10. Some of the providers were anxious about discussing the screening with 
parents. We listed possible problems on the board. They anticipated 
that parents might have some of the following reactions: "What 
qualifies you to do this?" "More paperwork?" "It's none of their 
business!" "Why are you doing this? Nothing's wrong." 

* 

We broke up into small groups, an advisor to each. The groups _ 
brainstormed solutions to a particular problem and brought the toest 
one back to the larger group. One group decided that if the screening 
were called a "developmental checklist," with the stated purpose of 
planning "appropriate activities for the children, most of the 
anticipated problems would be alleviated. Judgements or labeling 
would not be an issue. Also, it was pointed out that this workshop 
would actually ."qualify" providers to do the checklist. (As a result, 
we developed a "Certificate of Attendance" to be awarded at the end 
of the year's training.) Finally, we stressed that results of the 
checklist should be shared with parents and seen as confidently. 
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11. Again, we •operated into email groups* made up of an advisor and her 
assigned providers. The task was for each provider to plan a screening 
procedure for her home. They had a choice of designing their own or 
using one we had available. Everyone decided on one of our samples, 
the ^Developmental Checklist," which would be particularly useful in 
making individual plans for children. Some also wanted' a Parent 
Interview and we agreed to develop one and distribute copies later. 

Af%er discussion (based on the handout "A Good Flan Is...")* each 
provider filled out a "Screening Plan." In it she described her plans 
for implementing what she had learned. Advisors kept copies of the plans 
for reference' and follow-up. - We later distributed "Observation 
Checklists 11 to help providers focus and simplify the screening process. 
(See samples.) ^ 

12. Providers and advisors can do a more thoughtful evaluation if you allow 
plenty of time. (See sample.) 



ERLC 



WCCP Outreach Project 
ftunily Day Care Training 



Follow-Up 



All providers received follow-up vieite from their advisors, who assisted 
when necessary in completing their screening plans. Some providers needed 
help getting materials > together, or in actually doing the checklists. 
Others needed advice as to how to screen so that results would be most 
useful to them. All providers were able to follow through after seeing a 
screening done. This process took from one to four visits from advisors. . 

During this period, we also clarified (via memo) some of the day care 
policiw regarding these screenings. Prom hindsight, these should have 
been clearly stated at the onset of the workshop. 

Long-range results have all been positive and continuing. Providers have 
been impressed with how much more they lenow about the children now. Some 
were surprised to learn that their expectations had been quite low. Memy 
have changed the structure 5 of their days to include more "educational" 
group and individual activities. Several providers identxfied children 
with delays and, with help from their advisors, planned activities to meet 
their needs. Developmental Checklists, unlike a traditional screening, 
include ideas for planning a child's future learning experiences. This 
seemed to be an important advantage to our group. 

Finally, parents were found °to be very receptive. The fact that they had 
carefully considered the issues beforehand smoothed the \**y for providers^ 
It must be stated, however, that no serious problems were uncovered. In*" 
fact,i one parent was surprised at how well her child did on the checklist - 
"he dbesn't do that at home!" 



^ Suggestions for Future Training 

1. Planning: Helping providers plan activities to follow-up a checklist 
would be a good activity for individual or group training. It is 
important to understand that developmental help need not be highly 
structured and can happen at any time. Getting dressed, having snack, 
playing outdoors, and clean-up are all good learning times. Taking a 
checklist and brainstorming activities for a particular child during 
each part of the day would be a valuable leaning experience and give 
providers something concrete. 

/ > 

2. Record Keeping ; We , found that providers could use help in recording 
their plans. DeeiAing m way for them to record goajs, what tbey are 
teaching a given child* Sihat activities they are wdCng, and their 
successes and failures, would help them organise planning and better 
communicate to parents what they are doing. 

3. Toys : Some providers may need guidance in selecting appropriate 
educational toys and materials for their home. This training might be 
extended to include making toys or using recycled materials. 



WCCP Outreach ArcjjWi 
Flamily Day Care Training 



f-* J Involvement Activity 



The Name Game: 



This ie a good activity to use during the f iret group session. 
In a conversational way, ask these questions, or variations, 
of group members. Finish with one person before moving on to 
the next. 



What is your whcle name? 

How did you get it? 

Were you named after someone? 

Do you like your name? 

Would you like to change your name? 

What wdjold you change it to? 

Do you have any nicknames? 

Have you ever had any nicknames? 



It* 



■'.:\ 



Washington County Children's Program Outreach 
Day Care Home Advisor Record Sheet 

Day Care Provider: Advisor: * 

** * • 

Date of visit to home: * 

Purpose of visit: 

Preparation previous to visit: V 

i 

• ** 

Day Care Provider's Concerna and In t erects : 
Tour Commenta on Viait: 
Future Planes 

Ideas/Implications for development of Day Care materials: 
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Definition of Terms 



1 SCREENING. | 


ASSESSMENT 1 DIAGNOSIS 


PURPOSE 


A "Rapid Scan" method 
of acquiring develop- 
mental, medical and 
family history, and 
information on range 
of children ! s abili- 
ties • Non-labeling, 


Supplements screening 

af ormation and de- 
velopmental areas to 
DESCRIBE SPECIFIC 
LEARNING STRENGTHS AND 
WEAKNESSES . Descrip- 
tive and non-labeling. 


Provides IN-DEPTH . * 
TECHNICAL INFORMATION 
about cause and nature 
of developmental or 
learning problems. 


POPULA- 
TION 

METHOD 

t 

* 


Large group of child- 
ren for whom school 
or intervention Bar- 
vices can be provided. 

Individual and/or 
small group. Quick 
survey (less than 1 
hr,) National or 
local iiorms. May 
include sections of 
assessment tests'; 
observation of 
be* aviorj parent 
questionnaire; vision, 

' hearing and medical 

; check-up. 


For children already 
screened when more ' 
information is needed. 
Or ALL children in a 
class or school 
program. 

Administration of tests 
or in-depth tasks in 
developmental sequence. 
Supplemented by 
informal classroom 
and home observation 
«^pd parent conferences. 


Individual referral 
following sci'eening or ' 
assessment. 

Battery of specialized 
tests, ^Usually admin- 
istered one-to-one. 


IfflEN 
DONE 


) Prior to school entry 
• or at beginning of 
j school term. 


On-going in an educa- 
tional program. 


After identification 
of specific difficulty. 

** » 


TESTERS 


Olo or more of: 

teachers, speciaj- 

j ists, parapro- 

■feesionala, medical 

i personnel, volunteers 

i and other community 
i 

} resource people , 


School specialists, 
teachers, aides , r 
parents, or voliinteors 
in program. School 
Pupil-Evaluation Team, . 


Psychologist, doctor, 
therapist, specialist, 
or multi-disciplinary 
team (may include 
teacher) . 

- - JU 


EDUCA- 
TIONAL- 
USE(S) 


Program planning for 
all children. 
Determines needs for 
* further ^assessment , 


Individualized or group 
objectives used in 
ctlrriculum planning. 


Prescriptive program 
in specific area(s). 


FOLLOW- 
THROUGH 


JSducational or home 
services • Parent 
report and/or 
| activity suggestions, 
i Medigal referral , 
j Further 'assessment 
j or diagnosis. 


On-going observation 
and assessment f 
Sequential teaching. 
Medical or diagnostic 
referral , Home- 
school coordination. 


Further therapy/ treat- 
ment or diagnosis . On- 
going assessment at 
school and home.' Hcffi>« 
school coordination. 



prei»red by: P. Hale and D. Juster, Project Maine Stream' Outreach Program, 
North Yarmouth, ME, 1975. 
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Developmental Checklist: 
LANGUAGE 

Child's Name: . , 











Age 

Level 
(mos • ) 


Behavior* 

• 


Assessment 
Date 


Date 
Initiated 


Date 
Achieved 


Comments 


*i 


cries and makes small throaty noises 








- 




quiets or startles to sound of rattle 








> 


2 


makes single vowel sounds (oh-eh-uhj 










• 


quiets to face or voice 












makes sucking sounds 










3 


looks at face and eyes of person 
talking to him 












vocalizes, smiles at social approach 










■ 


babbles , squeals, coos when talked to 












turns head toward voice 




• 






k 


laughs aloud in social play 










6 


babbles spontaneously tcf person's f$ce~ 












vocalises when alone instead of crying 












looks toward source of sound 












vocalises to mirror image 










7 


votelizes syllables (ha, da, ka; 










8 


combines syllables ^ De-Da, aa-oa, mu-mu; 












responds to name with head turn, eye 
wn+jmt. mlla _ ___ 










* - 


imitates tingle sy^lablee (da, ba, ka), 
couchs. tongue clickfl 










9 


■tope actirity when told "no" 












ware* when told "bye-bye, " claps to 
»mt-a-caka" _ _ 










V 
10 


calls parent "mama," "dada" 












fhake»head no-nfe 











LANGUAGE 



Child's Name: 







Age 

Level 
(raos.) 


! 

Behavior 1 


-p 

% 

m 
m 

*< 


Date 

Initiated 


•P c 


A ■ 

Comments 


TO* 


flflV ]i o Tjn-rHn h as idea n mama. n n dada n 












J dUUOi D OApi USOlVUlgf 












looks in appropriate place when asked 
"where is daddy (ball, kitty)t" 








c 




pom TtS una YOCciiizuB w inmca wouud 












names <=: common odjocub on rwjuoou 










1? 


points to familiar persons, animals, 
toys on request 












follows simple commands "tfive me tfte 
» "Get the " 












combines jargon and words in 
conversation 










lu 














request some objects by name (milk, 
cookie) 












unixauen sxmpxe so una s on reques t> 












poxnus XiO cL do ay parxs on sexx 




• 








rex ers TjO sexi oy najne 












spe&xs or respcnas uo &u vorus 










Oil 


ncuH6s j picuuroo ox i ounixxcir odjocuS 












asks for food when hungry, water when 
thirsty 








— ' 




speaks in 2—3 word sentences 










■ 

- • 


uses pronouns (I, you, me) n^t always 
correctly 












imitates simple words when requested 










27 


speaks 50 or more words 












asks names of objects, activities 












uses plurals 
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LANGUAGE 



Child » 8 Name: . DOB: 







Age 

Level 
(raos.) 


Behavior 


•P 

s 

e m 

m «P 

wt m 

l& 

m 

wx 


Date 

Initiate 


Date 

Afrit 4 mwmA 


Comments 

1 






































30 


shove one object from group when asked 
tt Show me one B 












points to and repeats names of 6 body 
tjarts 












£? ives full nfijmft on Tdouest 












responds appropriately to 2-3 preposi- 
tions (on, in, under) 












follows 2-stage directions ("Get the 
book and close the door") W*. 










• 


tells or shows uii eomrnftn AhlAotfl 












identifies objects with their use ("What 
do we eat with? drink out of?") 








-- 




labels own mud/clay products as "pie" 
or "cake" 












poiiioB oc o Doay p&rxs 




- 








xorms a veroax unsoxicixed question 












■foil ■ flA^r* II&wa ttaii m ttA«r/M<| Ofl 

t»exj.p boa* Jiro you a Doy/girx* 












DpuaAD XI 1 \J WVXu ClOU uQHwOP' 












ooiiB ac Lion in pxc oiiros 












<*uio uv wxixspsp 

6 : ; ; 










• 


able to change voice to faster rate 










c 


able to increase volume of voice 












says at least 1 nursery rhyme 












repeats 3-k digits 












has 900 word vocabulary 




• 




\J~ — >— 



LANGUAGE 



\ 







■ 


At?e 
Level 
(raoe* ) 


Behavior 


-p 

8 


Date 
Initiated 




Comments 


30-48 


asks many questions "What?"*" Where? 11 > 
"Who?" 












verbalizes opposite analogies ^brother 
is a boy/aiater is a girl) 










36-^8 


repeats a 6 word sentence 










- 


names own drawing 












listens eagerly to stories 












talks to eeit' in long monologues 
concerned with present 










*fl- 


relates experiences, aescnoes acuiviuxec 












•^answers "wny do we nave stoves • 












carries out related 4-step command, 
using prepositions 












dAfinea h words usinc description, 
material uaage. etc. 










• 


««A«w%Ti/lfl urmmnTi' fttAlv *fco ^ nrenositxons 
(on. under, in front of.~T>eside, in back 


of) 










gives home address 






- 






comprehends physical needs 












names primary colors 












knows coins (penny, nickel, quarter, 
dime) 












defines 6 nouns 












differentiates heavy, light 










• 


responds appropriately to k prepositions 






.... »*. 
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. Developmental Checkli st ; 
FINE MOTOR 



Child* 0 Name: 



DOB: 



Age 

Level 
(mos.) 



Behavior 



to -P 



c 
11 



© -p 

•P «5 



4* 0 



Comments 



newbdihi 



fisted hands rest near face 



grasp-ref lex-clenches email object on 
contact : 



holds rattle placed in hand 



holds hands together 



hands often open 



grasp reflex disappearing 

holds rattle for 5-10 seconds before 

dropping it 



reaches towards objects-some times hits 

then 



watches movement of own hands 



grasps rattle held out to him 

reaches for objects withl both hands; 
often misses __ 



no grasp reflex 



shakes rattle for several seconds 



pulls at clothes 



hands usually open 



shakes and plays with rattle for 
several minutes 



opens hands, plays with fingers, 
nut handa in month* 



recovers rattle dropped on chest 



holds doll sised objects 



put objects in mouth 



picks up cube 



bangs object in play 



ERLC 
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FINE MOTOR 



Child' 0 Name: 







Age 

Level 
(raoB.) 

> 


Behavior 

»> 


Assessment 
Date 


US 
•H 

£ 


5 ! 

« «£ 


Conns en ts 


- - 
5 


piayo with togs 












ah rtV> am "f^/w* +Av 4*Vi 1 Vtem/3 f>AA/^ n A m 

roacuoo xor *ajjt wiui x, nanci M gooci £iun 








• 




uranBXfNTS CUDy X XT7IQ XUuXu XO IlallU 












hnld« fAAd-lnff "bn+zhln 












glUBhW AA*fr — — _ „ 












grappa lOOw — — 












crrAATMt fMiHA wi+.h finer at a A£fATTiA+. nulm 












rn cVa iitt bloelr +Jta+ 4 han "Haah HrAnnf^ 












raiees up raisins witn ringers 
against palm 












lifts etin br HatiHTa 












HnldA nnn niihn And t*AAf*TiAA ffti* Anft+.ViAT 










7 


errAAnfl cube with thumb and fingers 








- — - 




nlavs with naner when it is offered 






- 






txiills out large neg 












manipulates ball * 












retains 2 of 3 cubes offered 

*^»»eA»**t^ W MM Vlr A ^#i4> 










8 


bangs 2 blocks together 












picks up cube with thumb aa$~first 
two fingers K 


N 








• 


avoeopxs xo secure j cuoes * 










9 


grasps and picks up snail objects with 
thumb and forefingers 












holds toy in one hand and moves ite 
narts with Mft** Hah* 


$ 










shakes box with block inside 










10 


approaches objects with index finger 
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PINE MOTOR 



Child's Name: 



DOB: 



Age 
Level 
(raosT) 



10 



11 



12 



15 



IB 



Behavior 



places and releasee objects 



throve toys 



removes loose fitting lid from box 



hits cup with spoon 



holds 2 small objects in one hand 



beginning to put objects in and^out 
of containers ' ; 



holds crayon 



pushes car 



uses index finger to" point 



drops toys and watches them fall 
builds 2 block tower 



puts 3 or more cubes in cup 



marks with pencil 



mouthing of objects nearly stopped 



imitates scrubbing with pencil 



holds 3 blocks; 1 in one hand, 2 
in the other 



puts in and takes blocks out of box 



picks up and holds 2 small objects ~ " 
itt 1 hand " " ^ ' ■ f^^y&y;*^ 



builds tower _ of 2-3 one inch'*jBubee 



soribbles spontaneously with pencil 



places 6 round pegs in holes 



places square shape in formboard 



places loose fitting lid on box 



Comments 



S 



V 



\ 




PINE MOTOR 





Names 






Age 

(mos.) 


Behavior 


•P 
rl 

s 

6 • 
m -P 

© Q 

n 5 


I 

• -P 
•P «J 
erf 

•rl 

,£ 


0 1 

*2 * 
•rt •r- 


Comments 

» 


18. 


builds tower of 3-^ cubes 












dumps raisin from bottle spontaneously 










21 


turns pages of book 2 or 3 at a time 












uses one band more than the other 












places triangle* circle, square in 
formboard 


— 










imitates circular scribble 












builds tower.bf 5-6 cubes 












folds paper once imitatively 












tiirns pages of book singly 












builds tover of 6-7 cubes 












Imitates vertical stroke 0 


• 


« 








unscrew lids 








- 


27 


turns door handles 


* 






° 




rolls* pounds* squeezes, pulls 
Dlav douch 












fills and dumps containers with sand 












takes apart and puts together 5 piece 
atadrin* cut* or rin« 












strings V: large beads 












imitates vwt^liaL and horiiontal strokes 












iHS2 : W » ettlei after deaonstration 












manipulates egg beatar after 
dmonetration 










30 


builde tower of 8 cubes 












holds exayon with thumb and finger 











ERJC ^ A ^ 




FIND MOTOR 



ERiC 



c 




Age 
Level 


Behavior 


.p 

8 

m 

< 


> . • + 

! 12 « 

H 


I 1 


• 

Comments 


(raoSc ) 




- 


30 


imitates vertical and horizontal 
stroke after demonstration 










33 


strings h medium size beads 












makes strokes, dots and circular shapes, 
with finger paints and/or paint brush 






















JO— HO 


cuts wixa scissors 

0 












drives naxxs ana pegs 












DU1J.QB ovjwor OX 7 CUDOB 












can close fist/md wiggle ttfumb 
imitation, right and left 












* 

imitates building of bridge with cubes 












copies a circle 










30-HO 


imitates a cross after demonstration 












traces a diamond 


- 


- 


- 




40-60 


builds tower of 10 or more cubes 


- 










draws with pencil or crayon 












imitates folding end creasing of 
oaner 3 times 










\ 


folds triingle from 6" sqnare in 
imitation 








• 


X 

x 

\ 


anil ^ ^ TV TT fn 

Copies V, T 








i 




draws person with 6 parts 












ouui 3 pan>e wo jJi equip jl quo pwxoon 












prints a few capitals 












copies a square 












copies a triangle \ 












copies rectangle with diagonal 











2: 



Developmental' Checklist: 

GROSS MOTOR 



Child's Name: 



DOB: 



Age 

Level 
(mos.) 


OCuJOLVJLOx 

9 


g 

0 © 

n 4> 

m 

m 


Date 
Initiated 


5 1 

c 


\ 

Comments 


newborn 


*ti4P^&^ .completely 
l down. p^V^iead ijo one side , hips 
raited, knees drawn up 








v.' ."' 




pulled to sit - complete head lag 








_ 


• 


held standing, makes stepping movements 










1 


prone-rlifts head and holds for 5 seo 9 












prone-makes crawling movements 








— 


v 


turns head side to side 












held sitting - head forward, back 
rounded, head lifted briefly 












lifss head when held at shoulder 








j 


' 


straightens leg when bottom of foot 
is presaed 








1 


• • 


supinfc - ^ead to one side with some 
•id* •*» straight and one leg bent, 

opposite side arm bent and leg straight 










2 


thrusts arms and legs in play 












prone - chin sometimes lifted off bed 












prone - lege sometimes straightened 












turns from aide to back 












held sitting or standing, head position 
mnatlv **ect ^ 












suspended prone - head held level with 
QfQff orxerxy xir uoa odoto 












prone - holds head up well off mat 












supine - head mostly facing foward, 
not tuned 












legs kick 'in sequence 










3 


suspended prone - head held well above 
level of body 











GROSS MOTOR 



Child's Name: 



VUXAU 0 r'l • 






Age 

Le<rel 
(mos . ) 


Behavior 


s 

S£ 

a 
m 
< 


% 

£ 

M 


mm* 

c 


| Comments 




prone — nips xoworea, Knees Deny 












prone - rests on forearms raising head 
and phest 












held skiing, lifts foot 




- 






\ 

k 


pulled to sit - no head lag 












rolls from back to side 












suspended prone -r holds head up. 












nrone - arms and lefrs straightened* 

wri yht on abdomen 








». 


k 


holds head and cheat up on forearms 
for long periods 












sits propped, head steady, back 

F F F 9 w 

slightly curved 












0 takes weight on feet briefly with 
underarm support " 












prone - props on hands with arms 
straight 


c 








5 


lifts head from supine 












no head wobble when body is swayea 


• 










sits supported wi on oa. ck- s uraignu 












grasps oDjecus wmxe siuuzng 












roxj.8 rrom prone to supxne 








m 


O 


roJLLS irom supine to prono 












prone - pushes up on nands, cnest ana 
abdomen off mat 








o 




sits supported in highobhair . 












bears almost mil weight in supported 
standing 












lifts legs high - holds them out 
straight 










7 


prone - bears weight on 1 hand 











GROSS MOTOR 



Child f e Name: 



DOB: 



Age 

Level 
TraosT) 



Behavior 



8 • 



m 
m 



a 



42 



Comments 



site without support on floor 



bounces when held standing 



pushes up on hands and knees and rocks 



balances veil when sitting, hands fr^e 



crawls on belly - arms used to pull 
body forward . 



supine - lifts hips to make bridge 



pulls self to stanft 



sits steadily on floor 10 minutes 



changes positions while seated without 
falling ' 



pushes up on hands and feet 



stands holding on to furniture 



makes stepping movements 

lovers self to sitting holding on to 
rail. 



crawls on hands and knees 

changes from prone to sitting and 
sitting to prone 



10 



pulls self to sitting position 



stands with 1 hand held 



sits down rrom standing, wixnoub Hold- 
ing on 



11 



side-steps around furniture 



walks with one or both hands held 



twists around to pick up object 
while sitting 



stands alone for 1 minute 



Child 1 s 


* " v . ' : • * 

GROSS MOTOR . . 
' DOB: 










Age 

Level 

VTDO0 • ) 


Behavior 


8 

S & 

m 

B 


Date 
Initiated 




Comments 


*ii. 


otanding alone takes 1 step 






• 




12 


cravle rapidly on hands and kneee 






> 






walks 5 steps without falling' 


— 








15 


throve ball ©tending or aitting 












rolls a ball 












walks alone with occasional falls 












crawls up several steps 












gets injbo standing position without 
using hands 










• 


stoops to pick up toys without falling 








* 


18 


aeats eelf in email chair 


— 


- 








0 tends on 1 foot* holding on 












runs 




- 


* 






pushee toy tihile etanding and bending 








i 




walks upstairs one hand held v/ 








- 


- 


pulls wheeled toys 












throve ball overhand without falling 












dlnbft into adult chair* turne to eit 












creeps backward downstairs 








< 




carries large toy/doll while walking 












pushes and pulle large toys, boxee 












oget0 down from adult chair 












walks up stairs with band on rail 












GROSS MOTOR 



Child's Name: 



DOB: 



Lev«l v 
(raoB.) 


i 1,1 

aeuavxOT 


-p 
g 

m 


•5 

■ 'i 
• •* 
-p ^ 

M -P 
•rl 


rl — | 


• WtJlLUiiCll UP 


"21 


walks down stairs, one hand held 












j lamps in place 












walks approximately on line 












kicks large ball without falling 










27 


walks downstairs holding rail, 2- feet 
on each step 












runs with ease 












squats and rist : :/i . hout us: ig hands 










30-33 


walks on tiptoes 


"1 










jumps with both feet 












walks up stairs alternating feet 










36 


pedals tricycle 


s 










balances on one foot 5 seconds 










36-48 


walks on line 












jumps from bottom step 












catches bounced ball 












walks downstairs alternating feet 












hops on 1 foot f > : > v 










• * 


balances on 1 foot 10 seconds \ 










lf8-60= 


climbs ladders and trtea 












turns somersaults 












standing broad jump 












skips on both feet 











EMC 



Developmental Checklist: 
COGNITIVE 



Child's Name: 



DOB: 



Age 

Level 
(raos*) 



Behavior 



momentary regard of red ring 



responds to sound of rattle/bell 



responds to sound of voice 



eyes follow moving person 



free inspection of surroundings 



turns qres to light/red ring 



visual recognition of mother 



searches for sound with eyes 



looks at face and eyes of person 
talking to him 



eyes follow brightly colored object 



reaches for ring/rattle 



grasps rattle/ring 



retains rattle/ring 



watches own hands at length 



vocalises, coos when talked to 



turns head to follow brightly 
object \ 



colored 



turns to^; ^ 



looks at . and . reaches for cube or otner 
small stationary icy? ^ ' * ' 



reaches > grasps and puts ring in mouth 



regards pellet or raisin 



cries at angry voice 



reaches for familiar person 




B • 



a 



m 
< 



fit 



fit 



Comments 




COGNITIVE 



Child's Name: 



DOB: 



Level 
(hob.) 



ERIC. 



Behavior 



watches bottle or food preparation 
with excitement ■ 



shows awareness of mirror image 



picks up cube 



discriminates strangers 



turns head to look for dropped spoon 



lifts inverted cup 



reaches persistently 



pulls string to secure toy 



holds one cube and reaches for another 



attends to scribbling 



holds arms to be picked up 



drops cube and looks for it 



vocalises, waves limbs on hearing 
steps or voice 



manipulates ball 



retains 2 of 3 cubes offered 



vocalises syllables (ba-da-ka) 

bs at pat-a-cake and peek-a-boo" 



rinj#;^n purposively 



attempts to secure 3 cubes 



uncovers toy 



combines syllables (be-ba, da-da) 
clapping ana otner 



imitates, ha 
simole movements 



IS 



r 



u 




Comments 





COGNITIVE 



Child's Name: 



DOB: 



hESL 
Level 

(raos.) 


Behavior 


-p 
8 

8* 

0 Q 

m 

m 

< 


Date 
Initiated 




fV>TTTTn mr\ +. * 

- 




responds to name 










9 


fingers holes in peg board 












picks up cup - secures cube 


<• 










plays pat-a-cake 












vaves bye-bye 












puts cube in cup - on command 

* * 






- 




10 


looks at pictures in book 












stirs with spoon in imitation 












unwraps cube 












repeats performance laughed at 












looks around corner for object or 
person : 










11 


Va uCn©D oulu orlvP vO juuj* v» uoo ui wj 


- 










a« aih^ai* 0 VilnoV -ht*ft^ T) ) flintier 

pusnos car vor 3 djluujl oxmxn/ cuuu^ 












snaxes neeo no— no 
























4. M a/iiiaatft« 4«% fari *fcati on 

Ptt uS • pC^UOV BO V Ml/ Xil J ill 1 «** WAVl*i 
























builds tower of 2 cubes 








» ■ 




scribbles spontaneously 










16-18 


places round block in f onboard 












names 1 familiar Object 












attains toy with stick 












COGNITIVE 



Child* 8 


w™e DOB: 












Age 
Level 
(moe . ) 


Behavior 


-p 

s 

m <p 

M 

mm 
« 
< 


Date 
Initiated 


Date 
Aohiered 


Comments 


16-18 


builds tower of 3-** cubes 












places 6 pegs in holes 












points to 1 named picture 












points to 3 body parts on self 










19-21 


points to at least 3 body parts on a 
doll 












places square in formboard 












names 2 familiar objects 












looks at and handles many objects in 










22-2k 


completes 3 piece (circle, square, 
triangle) formboard 












points to 5 out of 10 pictures 












combines words into 2-3 word sentences 












selects own toys or clothes from others 










22-2k 


matches like objects 












builds tower of 6-7 cubes 












names 3 pictures of familiar objects 










25-27 


discriminate and gives upon request: 
cud. plate, box 








- 




points to the bigger of 2 objects 












imitates vertical and horizontal strokes 












Joins in nursery rhymes and songs 












strings k large beads 












takes apart and puts together 5 piece 
stacking cups or rings 












makes train of cubes-after demonstration 











COGNITIVE 



Child 1 8 Name: 



DOB: 



Age 

Level 
(raoo.) 


Beharlor 


-p 

8 

m * 

m P 
m c) 

• M 

m 
n 


•c 

1 

• 4^ 
-P « 
jri «r 

-P 
•rj 




■ ■ • . -. 

Comments 

i 1 

■ 




folds paper once 1b Imitation 












repeats 2 digits 












builds tover of 8 cubes 










31-35 


associates objects vith their use (vhat) 
do ve eat vith? drink out of?) 












understands concent of 1 












enjoys simple stories read from picture 
book :_, 












a electa a block of same color as sample 












moAem^ 9te e * eeTf in tiho firreob 

I OtU^IllSOD PvihL JLU JAftXW Wgl C*^/*A 












responds appropriately to 2-3 preposi- 
tions (on, in, under) 












tells sex n are you a boy, girl?" 












imitates building a. bridge vith cubes 












adds 1 or 2 parts to incomplete person 












recognises primary colors 












identif ies big and little 












repeats 3-4 digits 






- 






names or points to 3 shapes 




* 






t ' 


counts fc bldp^ 












matches £ik*&to 








» - ■ • f . 




names ect^ pitttures 












Ycrbalisee opposite analogies (brother 
is a boy, sister is a girl) 










c ' 


responds appropriately to 3 
prepositions 










B *8-60 


compares textures 






.., _ i- - ^ 





COGNITIVE 







Age 
Level 
(raoe.) 


Behavior 


•g 

8 

n 


Date 
Initiated 




• 

Comments 


48-60 


counts 10 objects 












associates activities with night and 












Do UvUO V 1 OXCl vOU VVJlUllUil V UJ W 












identifies missing object from a group 
of 1 












carries out. in order, a command 
containing 3 unrelated parts 












uxscrimxna ues same ana axxiersno 












jLQoIIU^I JLoS XOH5 CU1U oIlOX 1/ .j 












draws a man - 6 parts 












can define 6 nouns 












responds appropriately to *f 
prepositions 












differentiates heavy and light 











Developmental Checklist: 
SOCIAL 



Child's Name: 



Age 

T.ovaI 

(mos.) 


Behavior 

• 


Assessment 
Date 


Date 
Initiated 


£ i 

•3 


Comments 


i " 


stops crying when picked up and held 










2 


eyes follow moving person 










3 


quiets to face or voice 












kicks, waves. arms, vocalises, smiles 
fAmiliAr face 










• 


looks at face arid ' eye*' of person tflOkinf 
to him, vocalises or .smiles at sociw? 

approach * 




t 








turns head towards voice 










k 


laughs aloud in social play 












resists removal of toy 










5 


vocalizes, emixes ana reacnes ror iamix- 
iar persons more than strangers 










6 


smiles, vocalizes and pats mirror image 










7 


laughs at pat-a-cake and peek-a-boo 










8 


responds to name with head turn, eye 
contact, smile 












withdraws when stranger approaches 










9 


cal^s when familiar person 












waves to "toye-hye" and claps to 












stops activity when told "no 11 










10 


repeats performance laughed at 










11 


hugs, pats familiar person 










12 


follows if left alone by adult 












gives or shows toys to adult 












pulls on and vocalises to familiar 

persons 












laughs when chased or fourd hiding 












33 > 





SOCIAL 



s 



Child* a 


ii-™-: DOB: 


^ 








Age 
Level 
(mos.) 


_ 

Behavior / 


S 

1.5 

sal 

m 
n 

«< 


3 
*2 




1 fltyrnm mr\ "fr.fl 

II 
J 

II 


15* * 


points or vocalises to indicate wants 












watches others and copies some actions 












looks for adults when left alone 










18 


moves abput house without adults 










21 


sits on and hugs familiar adults 












imitates simple actions on request 






• 






plays contentedly alone if near adults 1 












gives up items that belong to others . 












plays near other children 










2U 


wraps up doll or animal and puts 
toobed 








I « 


27 


shows new shoes, clothing or toys 
to friends 












exchanges toys with Other children 
with adult help 












joins in nursery rhymes and songs 












follows mother ana copies nousenoxa 
activities 






• 1 






claims and defends ownership of 
certain articles 












resists interference in nis 
activities 










33 


"Hi ^^^^m. _ Jl — - - - A ■ - — JMrffeMAA + Y\ 

plays simple group games wixn 
adult help 












feeds dolls, drives cars in make- 
believe play 












watches other children play- joins 
in occasionally 










36-48 


listens attentively to stories 












asks for favorite stories 












enjoys floor play alone or with 

ojtherf .(blocks, boxes, tgf, trains) ^ 


* 









SOCIAL 



Child's 














Age 

Level 
(raos.) 


Behavior 


s 

6 • 

m -P 

S & 
m 

< 


Date 
Initiated 


Date 
Aehlered 


Comments 


36-48" 


understands taking turns 




* * 








shows affection ror younger 
•iblinge 












performs for others , 












helps with adult activities in 
house and warden 












understands sharing 












associative group play takes place 
of parallel play 












imaginative pretend play 










48-60 


goes on errand outside house 












enjoys dyessing up in adult clothes 












plays competitive exercise games 












shows concern and sympathy 












calls attention to own performance 











Developmental Checklist: 
SELF-HELP 



Child 1 e Name: 



Age 

Level 
(mos«) 



5-6 



11 



12 



Behavior 



aucka pureed food off apoon 
swallowa without gagging or choking 



aleepa 8 houra a ni ght without a feeding 
aearchea for nipple with moutn wnen 

bottle ia aeen — 

usee tongue tp move food in ana out o 
mouth 

gums solid food 



drinka from cup held for him 
holda bottle 



fingen-feeda dry cereal, cite or meat, 
vegetable 



hblda, bitea and ctfewa biacuit 



feeda ieii' with i'mgera ana vpoou, 
many apilla 



takes off hat, ahoea 



S 
g 



v 
m 
m 



&2 



Comments 



15 



holda cup and drinka with eome spilling 



apoon feeda with aorie spilling 



vocalisee and geaturea to indicate wanta 
aits atill during dreasingx holda oui 
arm or foot ' '■- 



aita on small chair for short parioda 



climba stairs on hands and knees 



shows wet or soiled pants 



18 



chews most foods we 



ERIC 



pulls off aocka 



walks upstairs one 



hand 



held 



3<t 
O 



\ 



SELF-HELP 



Child 1 8 Name: 










Age 
Level 
(mofl . ) 


Behavior 


s 

m 
n 


Date 
Initiated 


« 


Comments 


18 * 


places' only edibles in mouth 












moves about house without adults 

■ * 










21 


creeps backward down stairs 












replaces some objects where they belong 












takes off pants, coat, if unfastened 













squats, holds self or verbalizes 
toilet needs 




v- 








a 4f fl r\r\+f\ mr\A liftwn TTon adult chair 












«+or\« nnit jii t»ii TiH th hand on rail 












ittAns downstairs with one hand held 












picks U P toys and puts them away on 
request a . 




• 








• %m ^m js4 1 A-f tihort -fa Van "hv ndult 
USeS uOHOw wxioii bo&oxx ujr ouuo* u 












pots on takes eg sfcfp , §o*b, 
cukViai 1-11 — — — — — 








0 


27 

i 


pulls off and on boxer pants or x shorts 
mav be backward 


* 










a + Anfl «4/\tjn h+jiith. one hand on rail 












goes oo uujlxo « ojiuiio 












t^iaViAfl *mA Htiam hands with helt) 












imK^mi and nitroers 










33. 


.-dresses with supervision 












seldom has accidents with bowel movement 








- 




a 

help carry and put things away 












bathes self with supervision 












walks upstairs alternating feet 


3' 









4 



SELF-HELP 



Child's 


«~: DOB: _ 










Age 
Level 
(moa.) 


Behavior 


S 

AO jr 

m C 
m 

B 


Date 

Initiated 


■p 1 


Comments 


33\ ' 


puts on shirt, dreao unassisted 








A - 




gets drink unassisted 








\ 




dries own hands 










36-U8 


unbuttons accessible button 












spreads butter on bread with knife 








- 




is usually dry all night 


"... 










pours liquid from pitcher 












undresses self 


0 


• 








washes hands and face unaided 












puts on shoes 




i 








goes downstairs alternating feet 












dresses and undresses fully with help 
nr> Wtm>«- back and forth 












brushes teeth 












separates easily from mother 












dries face and hands 












eats with fork and spoon 












cares for self at toilet 










48-69 


goes about neighborhood unattended 












laces shoes 












cuts with knife 








c 




buttons coat or dress 











V 



prepared by: Joyce Beeudoin, Weldoboro, ME, and Lucille Zeph, Special Education, 
UniTereity of Maine, Orono, ME. U 
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v WCCP Outreach Project 
DAI CARE PARENT INTERVIEW 



Name of Child: 
Nickname: 



Birth Date: 



Toihelp us better serve your child we need to know the following information: 



1. What are your child's nap habitat 



2, Favorite Foods: 



3. Food Dislikes: 



h 9 Does he/she have allergies? 



What are they? 



5. Has he/she ever been hospitalised? 



Why? 



6. Does your child take medication? 



7. What is his/her favorite toy? 



8. Favorite games (or pastime) 



9. How does he/she g*t along with other children? 



10. How does he/she get along with adults? 



11. What prior Cay ^are or babysitting experience does he have? 



12. Does he/she dress or feed himself? 



13. How is hisAer speech? 



ERLC 



lk. Does he/she have a bottle or pacifier? 



15. What discipline do you use? 



16. How is hisAer co-ordination? 



3d 



17* Does your child have any special talents? 



18. ou have any special concerns about your child? 



19 » J3mB-ytfwr child had any medical problems you haven 1 1 mentioned? 



20. Is there any other information that will help us understand your child?' 



a 



* ... 



ERIC 



40- 



NaiM 



Phone 
Date 



A GOOD PUN IS : 

''*'<> ' 

1. SIMPLE , that ie, not complicated. 

2. SMALL, both -In tenia of what is dona and the time frame it is done in. 
SOtomulG TO DO. not stop doing. % 

h. %DEH3m^T OH WHiT YOU DO . not what o t th»re do. 

5. S m ;j|JJL, C . ae to what. wEen, where, how, how many, and with whom. 

6. kc^xtxvjs . something you can do each day or often. 

7. IMMEDIATE? this ie aomething that can be done soon. 

8. MAKING A COMMITMENT , which ie important in developing responsibility. 

jg PLAN IS: DATES AND/Ofr DATS 



& 



EVALUATION OP PAST WEEK: 

1. What did I do successfully? 

2. What do I need to work on? 

3. What could I add? 

k. Are there any changes' I could make in the plan to improve it? 



















% 






\ 




m 




<tr- 














y 

i 

t 
t 
s 

i 

i 



HE-EVMJTATE SECOND WEEK: 




41 

by: Gary Applegate and Id lead, Institute for Reality Therapy, 
11633 San Waaente Blvd., toa Angeles, OA 900^9. 



Screening Plan 



HCCP Outreach Project 



Day Care Home of: . Towjx: ' 

Date: i Advisor: ____ mmm ^ mmmm mmmm 

1. Wrnt instrument a) will be used for developmental icreening: 

s 

2. What preparation ie necessary: » 

Bar what date can preparation be done: 

3. How will the screening be presented to parents: 

By what date y can this be done: 
k* By what process will the screening take place: 

By what date will it be done: 



' « » Sample Form 

OBSERVATION CHECKLIST FOE JINY MMEE. 



Area of Observation- 
Teacher: 
Center: 
Date: 



Children's Names 



ERLC 



r i 

Items to be 
Observed 


Willi 



































































































































































from: Whyn Ton Carg for amdloppgd Ohildfn , Southw»#t Edueational D*Y«lop*«nt 
\* Laboratory, T«*m D«pt. of Hwwn R»«ourc««, P.O. Box 2960, Auttin, TX 
78769, 1979. 
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WASHINGTON COUNT! CHILDREN'S PROGRAM 
Outreach 0 Pro J act 
Training Evaluation 



Subject of Session 



Name(s) of Trainer (a) 



Bating Seale 
Poor Excellent 

1. What is your overall rating of the eeeeion? 12 3 k 5 

2. What was the quality of the presentation? 

a. organisation 12 3 k 5 

b. interest 12 3^5 

c. materials used 12 3^5 

3. Did the trainer(s) clearly state the goals and objectives for the 
session? 

Tes No 

U. Do you feel more knowledgeable about the subject presented? 
Please comment: 



5. What changes or additional topics would you suggest? 
Please comment: 



6, Met specif io areas of interest which you would like to see addressed 
in follow-up programs. 
Specific Areas; 



V 



7. How was the length of the presentation? 



We welcome additional comments and suggestions. Shank you. 
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VASHUGTOsT COOTTT CRTLBRHPS PROORAM 
UWOWfflS, SPEECH & HBARDIO UTTERVIEW 



D.O.B. Age_ 



HHPondent ■ Relationship to chil d 

Interviewer 

I " Bi£g_. * Do 70a hay* any of tho following concerns about your child? 

Doesn't eeea to hoar well 

Doens»t see* to understand what it aaid 

Hat trouble eating or wallowing food 

- Usually aispronouncee words 

Has trouble finding words 

Doesn't speak in ssnteness 

_____ Othsr 

Directions* Complete interview rsgardlsss of chronological ago. Double linos undo 
yos or no way indicate a problsa. 

XX, 0-6 Hon thai Tee Ho 

A. Oral Peripheral (strueturo and function) 
1. Has strong cry 

a. Sucks and swallows wall — 

3. Has oral-facial abnormalities » 

B. Speech/Consnmication 

5* oowfort and experimental sounds (other than crying) 

5. Babbles (repeats syllables) ~ 

C. Hearing and Comprehension 

6. Reacts to familiar voice and loud sounds (out of sight) 

7. Has had recurrent ear infections 

EI. 6-15 Months 

» 

a. Oral Peripheral 

1. Has difficulty chewing, sucking, or swallowing 



B. Speeeh/Coamunioation 

2. Bsee noBNDN "gibberish" _ 

3. Expreeeee nwdi, pleasure or displeasure Terbally 

or with goetur o a — 
If. Usee first aeaningful •words* ooniiatently (otier 

than "mm* and "dada") . — 

C. Raaring and Comprehension 

5. Once started, babbling stops for an axtandad pariod of tine m 

6. Wares "bye^ye" and plays pat-«-oake appropriately — 

7. Follows eiaple ©ommande (like "eoaa hara, giro it 

to ma", ate.) — 

IV. 12.18 Months 

A. Oral Paripharal 

1. Baa oloaad wrath poatura with no drooling — 

2. Chokaa a lot while aating or drinking „ 

B. Speech/Comtm ication 

3. Baaa 5-10 vorda appropriately — 
k, laitataa rhythm and inflaotion of adult speech 

C. Bearing and Coaprahanaion 

5. Con point out familiar objecta lika "car" or "dog" 

6. Stops actirity when told "Bo!" — . 

7. Bacogniaaa basic body parte — 

T. l8~2fr Montha 

kj. Oral Peripheral 

1. Chews solids eaaily and licka food from lipe 

B. Speeoh/Coasnmioation 

2. Usee aereral 2 word phraaea like "Me go" _ 

3. Can name at least 20 pioturee of oomaon objecta 

and body parte I 
k. Pointa and/or whines to demand what (a)he wanta x 

C. Hearing and Comprehenaion 

5. Bill follow simple inetructione uaing real objects, 
like "posh car, throw ball" 

6. Baa had recurrent ear infections __ 
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k. Voica it of *ayax*ga" Yoluna, pitch and quality (not naaal 
or hoaraa) 

B. Spaoch/CoHnmioatlon 

1* Uaaa aaay word aantancaa 
2 # Can bo tmdaratood aaaily by araxycma 
3. Can carry on a conTaraation with othar childmx or 
f Miliar adult 

C. Haaring and Coaprahanaion 

1. Saya "VhatT" a lot, baa TV on loud, and/or of tan naada 
thinga rapaatad 

2. Baa fraquant aar infactiona 

Taara 

A. Oral Paripharal 

1* Haa cloaad mouth poatura with no drooling 

B. Spaaoh/Conaunication 



Taa lo 



2. Child 1 a grajmar ia alnoat aa good aa youra 

3* Uaaa i/na aubatitutiona == 
k< Asika aiapla quaotiona 

5. Starta conraraation and kaapa it going, taking 

hii/har turn mmmm 

C # Haaring aaid Coaprahanaion 

1. Haa fraquant aar infactiona m= 

2. Baaponda appropriataly to ooaaon noiaaa (talaphona, 

door ball, apaach froa another rooa, ato.) ' ■ 

I. Intarriawar'a Coaaanta : 

1« Vara raapondant'a cocn«nta oonaiatant with interri«vtr*« obaarrationa? 



2. Daacriba »ignificant •nYironaantal factor*, If any; (vistjal, auditory, 
•notional, pfayaioal): 



9 
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3. Daacriba raapondaat** apaach, language, and haaring (articulation, graaaar, 
roioa quality, ato.): 



47 



